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Abstract

The purpose of this study was to investigate the relations among vocation high

school students’ social goals , achievement motivation, and their approach and

avoidance learning behavior. Eight hundred thirty-eight students completed a

self-report survey assessing their social goal orientations and a range of outcomes

including goal orientations, and approach and avoidance learning behavior. The

results showed as followings:

(1) Gender had a significantly different on learning behaviors.

(2) Students who take industrial courses had the highest scores on avoidance
help-seeking.

(3) Social responsibility could positively predict approach learning behaviors, and
negatively predict avoidance learning behaviors. Social status could positively
predict avoidance leaning behaviors.



(4) Approach-mastery goal, Avoidance-mastery goal, and approach-performance goal
could positively predict approach learning behaviors. Avoidance-performance goal
could positively predict avoidance leaning behaviors - and could negatively predict
approach leaning behaviors.

(5) Social goals could significantly predict achievement goals.

(6) Students’ social goals and approach, avoidance learning behavior were mediated
through achievement goals.

Key words: social goals, achievement goals, learning behaviors
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