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以英語為外國語學生於電子歷程檔案中對同儕評量作為語言學習工具之看法 
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中文摘要 

科技及個人電腦的發展促進了電子歷程檔案在教育場所之普遍使用。然而，

以英語為第二語或外國語的學生對同儕互評和電子歷程檔案在學習語言上的看

法之研究仍然十分有限。因此，本研究探討以英語為外國語的學生如何看待同儕

評量在電子歷程檔案中之應用。具體而言，本研究所探討之目標包括：(1)以英

語為外國語學生在電子歷程檔案計畫中對於同儕評量的看法，(2)以英語為外國

語學生在同儕評量過程中所遇到的顧慮和困難。 

本研究於台灣中部某私立大學進行，透過選修課「從廣告中學英文」蒐集資

料。此課程開設給非英語主修的學生，以二十七位來自不同系所的學生為研究對

象，如國際貿易系、數學系和行政管理暨政策學系。 

本研究以混合方法(mixed-method approach)蒐集多種資料，包括前測問

卷、後測問卷和半結構式訪談。問卷資料以配對樣本 t檢定和其他描述性數據分

析。此外，本研究以扎根理論(the grounded theory method)分析訪談資料以支

持和解釋問卷結果。 

 研究結果顯示學生對於在電子歷程檔案中實施同儕評量持正面的看法，也肯

定同儕評量在增進語言能力、拓展世界知識、拉近和同儕的關係並進而強化於此
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電子歷程檔案計畫中之參與之益處。此外，學生認為電子歷程檔案作為語言學習

工具很方便，也認為團體同儕評量比個人同儕評量客觀。然而，本研究也發現幾

項學生面臨的顧慮與困難，包括(1)學生評量他人的信心有限，(2)學生認為同儕

評量不公平，(3)學生在此以評量為學習的經驗中顯露出情感方面的顧慮。根據

研究發現，本研究提出在教學上的應用和未來研究方向之建議以助於探討同儕評

量在電子歷程檔案計畫中對英語為外國語學習之影響。 

 

 

關鍵字：電子歷程檔案、同儕評量、學生態度、以英語為外國語的學習   
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EFL Students’ Perceptions of Peer Assessment in E-portfolios 

as a Language Learning Tool 

 

Wan-Yi Ann Lin 

Advisor: Dr. Mei-Hui Liu 

 

ABSTRACT 

 The development of technology and personal computers has promoted 

e-portfolios to be used in the educational settings. Nonetheless, limited literature 

explores issues concerning ESL/EFL students’ perceptions of the influence of peer 

assessment and e-portfolios on their language learning. The present study hence aims 

at investigating how EFL students perceive peer assessment in an e-portfolio context. 

Specifically, this study was conducted to scrutinize (1) EFL students’ perceptions of 

peer assessment in an e-portfolio project and (2) the concerns and difficulties EFL 

students encounter during peer assessment processes.  

 This study was conducted at a private university in central Taiwan. The 

researcher compiled data from an elective English course entitled Learning English 

from Advertisements: An Electronic Portfolio Project, which was offered to 

non-English majors. Twenty-seven students who majored in various disciplines 

participated in the study, such as international business, mathematics, and public 

management and policy.  
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 The mixed-method approach was used to compile data from pre- and 

post-questionnaires and semi-structured interviews. Data collected from the 

questionnaires were computed based on paired t-tests and other descriptive statistics. 

Moreover, the grounded theory method was applied to analyze the interview data in 

order to help support or interpret survey findings.   

The results indicated that the students were generally positive of implementing 

peer assessment in e-portfolios, and identified that peer assessment was conducive to 

improve language proficiency, expand world knowledge, increase peer relationship 

and further enhance participation in the e-portfolio project. In addition, the students 

considered that e-portfolio was convenient as a language learning tool, and that group 

peer assessment was more objective than individual peer assessment. However, 

several major concerns and difficulties encountered by these participating students 

were found, including (1) limited confidence of evaluating peers, (2) perceived 

unfairness of peer assessment, and (3) students’ affective concerns emerging in this 

assessment-as-learning experience. According to the research findings, pedagogical 

implications and suggestions for future studies were provided to help explore how 

peer assessment may affect EFL learning in e-portfolio projects. 

 

Keywords: e-portfolio, peer assessment, students’ perception, EFL learning 
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