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A Study of the Relationship between Junior Highdth
English Teachers’ Intrinsic and Extrinsic Motivatiand

Creative Teaching A Case Study of Hsinchu City

Abstract

The purpose of this study was to investigate étetionship between teachers’
motivation and creative English teaching. Createaching has been emphasized in
second language instruction. Many English teachave adopted or attempted to
adopt creative strategies in their classroom teachiowever, it was not clear what
drove teachers to change their original teachirg@grhes and take a different one.
The study also investigated possible reasons baseubtivation theories.

One hundred and one junior high English teachrera Hsinchu City were
participated in this study. A questionnaire wadglesd and developed to understand
teachers’ intrinsic and extrinsic motivation to ptloreative teaching, and what
approaches had they employed in teaching diffdegrguage skills.

The findings of this study included that (1) teaxchintrinsic and extrinsic
motivation is significantly correlated with creagi¥english teaching. (2) The most
important factor of intrinsic motivation was chalfge, and that of extrinsic motivation
was compensation. (3) Teachers adopted creativissBrigaching with an attempt to
raise students’ learning interest. (4) Forty-eigint of 101 teachers responded that
they varied the format of English teaching, inchgldesigning group tasks, differing
teaching approaches, integrating multimedia, apglguthentic materials, and

playing games. (5) The difficulties that fifty-onat of 101 teachers encountered were
i



course schedule, students’ participation, and students’ proficiency.

Keywords: intrinsic motivation, extrinsic motivation, creative teaching, second

language instruction
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Chapter 1 Introduction

1.1 Background of the Study

Meeting the changes of education nowadays, teacreraware of the needs to
improve their professional knowledge and teachikdlss Teacher professional
development is such a concept to motive teacheds\velop their abilities. According
to Nicholls (2001), professional development is€¢@spect of learning and a way in
which practitioners can understand the need togdand that this involves continual
learning formally” (p.10). Teachers’ professiondvancement is an ongoing process
that helps the growth of teachers’ knowledge antlssk their teaching. In other
words, teachers must improve themselves continually

With the rapid growth of technology and culturatieange, the society should be
going with the stream. Sternberg (2006) indicatéat t“A wide variety of
methodologies are currently being used to studatisiey. There is a push to make
the society and its people more creative” (p.4)e Bovernment in Taiwan has put
emphasis on creative teaching since 2002. TheypoficWhite Paper on Creativity
Education” is announced by the Ministry of Educat{@002) in Taiwan which aims
to address the importance of applying creativitiei@ching. According to Niu’s (2006)
study, the goal of creativity research in Taiwaernse “to make its people and its
society more creative” (p. 390). From 1997 to noayexl the Taiwanese government
has dedicated to promoting creativity in educatiotwariculum. Niu (2006) also
claimed that “With the endorsement of the governminereativity in Taiwan is not
only an important research topic but also a lifgldearning goal and an asset for

success in Taiwan” (p.385). Therefore, the progrBnofessional Development for

1



Creative Teachers, was formed to develop teachers’ creative teaching abilities.

In 2002, the Ministry of Education in Taiwan (2002) declared that the aim of
Creativity Education was to make Taiwan as a “Republic of Creativity.” Hence,
creative teaching becomes a remarkable movement in recent years. Teachers are
encouraged to vary their teaching methods or styles in the classroom to help students
learn better. Not only in Taiwan, governments around the world have also encouraged
schools to focus more on creativity in all subject areas (Richards, 2013). The
researcher believes that creative teaching has to do with second language learning,
especially in the methods which involve student-centered, interaction-based, and
open-ended elements.

However, how does a teacher become motivated to change under the ideal of
Republic of Creativity? The Ministry of Education (2002) provides some initial action
programs to promote our creative education. One of the programs is called
“Professional Development for Creative Teachers” which serves the following
purposes. (1) To support school teachers to plan school-based professional
development, to engage in action research, and to experiment with innovative
teaching. (2) To select teacher leaders with creative capabilities and form creative
teaching teams for disseminating creative teaching ideas. (3) To provide workshops
for teachers’ professional development and enhance opportunities for exchanging
ideas. (4) To design a creative teaching gallery for demonstrating creative teaching
methods and for displaying teaching materials and teaching aids; competitions like
Disney's Great Teacher Award should be held annually to honor the most creative
teachers or teaching teams. (5) To establish a creativity-oriented system for teacher
recruitment, promotion, and evaluation.

According to Kuo (2007), the researcher conducted a study to develop Taiwan

Creative Education Indicators (TCEI) and evaluate its creative education practice. The
2



development of TCEI was based on “White paper acga@re Education” (2002) in
Taiwan, creative educational medium range developmpeogram, and some other
sources about the implementing of creative educalibe study showed that boosting
the creative teaching was helpful. Furthermore,aareness of teachers were also
noted.

In Taiwan, researchers (Cheng & Tsai, 2012; HE082 Huang, 2009; Shan,
2002) emphasized the significance of creative tegcim school education. Studies
(e.g., Chang, 2010; Lin, 2008) also show the wvitdé of creativity in language
teaching. The instructors apply milieu teachingllatmrative learning, role-play,
multimedia, games, and/ or multiple assessmenixeative language teaching. In
other words, there are plenty ways to enhance ¢&eschreative teaching ability.
Based on the action programs as mentioned betugestudy draws attention to the

teachers’ on creative English teaching.

1.2 Purpose of the Study

The importance of creative teaching drew peop#tgntion in recent years.
Creative teaching (Lin, 2011; Lou, Chen, Tsai, Tse& Shih, 2012; Morais &
Azevedo, 2011; Morris, 2006; Richards, 2013; Turr2913) is now one of the
educational trends all over the world. The insoueheed to keep themselves updated
about techniques and approaches of teaching tgesmaheir teaching skills and
professional knowledge. Morris (2006) noticed theteative teachers are always
willing to experiment, but they recognize the needearn from experience. All of
these require more, not less, expertise of teatfefs). A creative teacher, therefore,

requires knowledge, about strategies and technigmesconfidence and strategies to



carry them out.

However, it was not clear about why teachers chdnlgeir teaching approaches
and took a different one. The purpose of this prestdy, then, was to understand
English teachers’ motivation to adopt or attempted adopt creative teaching
strategies in their classroom teaching. This saldy further investigates the limits of

adopting creative English teaching methods in tagscoom.

1.3 Research Questions

The present study was to examine English teacheysvation to apply creative

teaching in the English class. It aimed to answerfollowing research questions:

1. What was the relationship between teachers’ matwatnd their creative
teaching?

2. What components of intrinsic and extrinsic motigatdid teachers concern the
most?

3. How did teachers regard their creative Englishheay?

4. What difficulties did teachers encounter while attapcreative English teaching

in the classroom?

1.4 Significance of the Study

By knowing English teachers’ motivation for creatiteaching, it would be
possible to motivate teachers to adopt creativdigingeaching in the classroom. Also,
the findings were expected to provide a clear vievadopt creative teaching in the

classroom to both language instructors and admamdss. In other words, the study

4



would benefit teachers and the administrators foetier understanding of creative

English teaching from other teachers’ experiences.

1.5 Definition of Terms

The terms used throughout this study are defisati@following.

Intrinsic Motivation

According to Amabile, Hill, Hennessey and Tighe 9448 the intrinsic motivation
refers to challenge and enjoyment in Work Prefezdngentory (WPI) questionnaire.
Challenge means the difficult tasks that teacheedtdvith, and enjoyment indicates

the level of how people enjoyed their work or thimgs they did.

Extrinsic Motivation

As defined in theWPI questionnaire, extrinsic mation refers to compensation and
outward. Compensation means getting rewards framersf such as reputation or

tangible incentives. Outward refers to gaining appl or recognition from others.

Creative English Teaching

Creative English Teaching was defined by one’s hear strategy and teaching
practice. Teaching strategy consisted of the aspefciperson, place, process, and
product, in terms of Mooney’s (1963) theory. Tilaceis the environment or context
for creation. Thepersonis the one who conducts the creative task. dibeessrefers

to the process of creating. Tpheoductrefers to the product of creating. These four

elements for creativity can be associated withtared&nglish teaching. The place is



the context in which English instruction takes plathe person is the instructor who
teaches English creatively. The process is hovetbative teaching was implemented.
And the product is the language produced by stgdémtdiscourse, peer discussion,
problem solving, or assessments. Teaching pracies defined by the key
competence indicators in the guidelines of Gra®eCurriculum, which includes the
aspects of listening, speaking, reading, writingtegrated four skills, promoting

learning interest, understanding of different adtuand conventions.

1.6 Organization of the Study

This study is composed of five chapters. Chapter is the introduction to the
study, including background, motivation, researdnppses, and research questions,
significance, and definition of terms. Next, chapt&o is a review of relevant
literatures and discussions. Chapter three preg@etamethodology of the study,
including research design, context, data colle¢teomd data analyses. Chapter four
reports the results with regard to the researciktopres. Finally, chapter five discusses
the findings and results of the study that answéhedresearch questions. Moreover,
research implications, limitations, and recommeiodat are also included in the

chapter.



Chapter 2 Literature Review

This chapter includes three sections. Teacherstivatmn in professional
advancement will be discussed in the first sectibme notion of creative English
teaching and the elements of creative English tagahill be addressed in the second
section. Finally, relevant studies investigating thlationship between motivation for
teachers’ professional advancement and creativédbrtgaching will be discussed in

the last section.

2.1 Motivation

“Motivation” is derived from the Latin vermovere which means to move. The
idea of movement “is reflected in such commonsedsas about motivation as
something that gets us going, keeps us workinghafs us complete tasks” (Schunk,
Pintrich, & Meece, 2008, p. 4). People are drivgrcértain forces and are willing to
accomplish tasks, and these motivations can be frdernal factors (e.g., needs)

or/and external factors (e.g., people’s expectacie

2.1.1 Theoretical Framework of Motivation

According to Deci and Ryan (1985), motivation demnidentified as intrinsic or
extrinsic. Intrinsic motivation did not come fronxternal effects but inherence.
People with intrinsic motivation were able to chedke activities they wanted to

participate because they had the ability to do-égeférmination. Intrinsic motivation



refers to that one is involved in an activity fas lor her own sake. With intrinsic
motivation in mind, people are active to accomppsihsonal goals. They also enjoyed
the atmosphere they performed in the activity.

Extrinsic motivation, in contrast, refers to thdeznal influences of praise and
rewards. Extrinsically motivated behavior came fram external source, such as
money, grades, or other compliments. In other wdddizen by intrinsic motivations,
people are active to accomplish personal goalsy Bi®o enjoyed the atmosphere
they experienced in the activity. Extrinsic motieat on the contrary, refers to the
external influences such as praises and rewards @Ryan, 1985; Deckers, 2010).
Brown (2000) stated that the typical extrinsic redgaare “money, prizes, grades, and
even certain types of positive feedback” (p. 168&ople motivated by external
stimulus believe that the involvement in a speafitivity will enable them to receive
something of value, such as money, rewards, pra@eavoidance of punishment

(Schunk et al., 2008; Theobald, 2006; Wiseman &tHR008).

2.1.2 Amabile’s Work Preference Inventory

However, to measure one’s motivation is difficome theoretical frameworks
of motivation provide different insights into measg adults’ motivation. People
seem to enjoy the work they do because of thegrésts. The study of Amabile, Hill,
Hennessey and Tighe (1994) designed the Work Rreferinventory (WPI) to access
one’s intrinsic and extrinsic motivational oriembais from 1,363 undergraduates and
1,055 working adults in different working areaswHs designed to understand adults’

perception to be intrinsically and extrinsically tmated toward what they do.

Amabile et al. (1994) claimed that the results lné WPI “demonstrate that the



instrument does assess stable motivational orientain individuals” (p. 963). In that
study, the initial development of the WPI was shifermination, competence, task
involvement, curiosity, and interest in intrinsiotivation. For extrinsic motivation, it
included evaluation concerns, recognition conceras)petition concerns, a focus on
money or other tangible incentives, and a focutherdictates of others. However, the
WPI was revised to its seventh version. It conthid@ items.

The researcher adopted Work Preference Inventeny &nd Scale Placement as
a part of questionnaire. In the questionnaire ghegre two parts: intrinsic motivation
and extrinsic motivation. According to Amabile ¢t @994), the two sub factors of
intrinsic motivation were challenge (7 items) andogment (8 items), and the
extrinsic motivation were compensation (5 items) aatward (10 items).

In this study, Challenge can be inferred as tlfigcdit tasks that teachers dealt
with. Enjoyment represented how people enjoyed therk or the things they did.
For extrinsic motivation, compensation here meattirgg rewards from others, such
as reputation or tangible incentives. Outward fedusn gaining approval from

others.

2.1.3 Relevant Studies on Teachers’ Intrinsic Extainsic Motivation

Houle (1961) identified three types of learnersalepriented learners,
activity-oriented learners, and leaning-orientegirers. Goal-oriented learners have
clear-cut purposes when they do a task or attenalingurse. In other words, those
learners who are goal-oriented know their spegbel that motivates them to learn.
As to activity-oriented learners, learners enjog ttourse with social engagement.

Moreover, they believe that the activity or the rmsmu itself is meaningful.



Learning-oriented learners care about their legrmatcome while activity-oriented
learners are not. This type of learner focuseshendarning content and knowledge
acquisition. For them, education is a lifelong teag.

Different from younger learners’ learning motiwatj adults’ learning motivation
is more goal-oriented (Houle, 1961). They made siees by explicit goals. Some
adult learners are motivated by intrinsic motivatiwhile some are motivated by
extrinsic motivation when they attend in an edwoal activity. However, the same
activity can be driven to different results dudhe intrinsic and extrinsic motivation.
Adult learners’ with intrinsic motivation motivateem for their own sake. In contrast,
people with extrinsic motivation involve learningrfspecific values (Lee & Pang,
2014; Schunk el al., 2008; Theobald, 2006; Wise&&iunt, 2008). Both novice and
expert teachers belong to adult learners. SimjlatBachers’ motivation was
differentiated into intrinsic motivation and extio motivation.

Baleghizadeh and Gordani (2012) aimed to inveitjae relationship between
quality of work life and teacher motivation. Theyuhd that (1) the teachers were
attracted by the medium level of work life. Sometbém regarded teaching as
desirable because they could spend time with tfamilies and friends. (2) The
participants had medium-to-low levels of job motiva because they lacked career
insight (goals) and identity. (3) A significant agbnship was found between
motivation and quality of work life categories. Naly) the more quality of work life
has improved, the higher motivation will be.

According to Cheng (2011), she reported a studyintestigate the status,
difference and predictability of professional congpee and administrative
effectiveness for substitute teachers in elememrgahools of New Taipei City and
Taipei City. There were 592 substitute teachers ptetad the questionnaire. The

sample was stratified randomly selected. Resultee@ttudy showed that most of the
10



substitute teachers in the elementary schools of Rapei City had stronger intrinsic
than extrinsic motivation.

Griffin (2010) conducted a study to explore th#-ssported motivation and job
satisfaction in two groups of teachers: Bahamiash Zamaican teachers. The teacher
motivation and job satisfaction questionnaire ideld five dimensions: recognition,
interpersonal relationships, sense of achievemesgponsibility, and sense of
accountability. The results showed that Bahamiachters reported higher levels of
job satisfaction than the Jamaican teachers. Itheaause teachers in Bahamian had
rich resources, such as teaching facilities, alditg of classroom supplies, etc. Next,
relationships with administrators were consideredaahighly motivating factor. It
showed importance of a supportive principal-teacbktionship. Last, salary was an
important motivator for teachers.

In Lei’'s (2010) research, it discussed the beseiitd drawbacks of intrinsic and
extrinsic from college instructors’ perspectiveheTstudy showed that there were
numerous advantages in intrinsic motivation overiesic motivation. It was because
intrinsic motivation could push one learning andhiagement more than extrinsic
motivation. Furthermore, from the college instrustpoint of view, intrinsic interests
and satisfactions were the main factors of motvatn the college classroom. Based
on Lei’'s (2010) study, previous research had alsdicated that students were
motivated to learn by intrinsic motivation more nhaxtrinsic motivation (Schunk et
al., 2008).

Tsai’s (2005) study on the influence of schoolamigational creative climate,
and teachers’ intrinsic and extrinsic motivation etementary school teachers’
creative teaching was designed by a structuraltemuanodeling. The research was
based on Amabile’s (1996) social context modelrehtivity to examine to relations

of creative organizational climate of school andcteers’ intrinsic and extrinsic
11



motivation toward their creative teaching. Theregev®ur domains in this research:
school organizational creative climate, teachergtinsic motivation, extrinsic
motivation on creative teaching, and teachers’ toreateaching. The data were
collected through questionnaire from 500 teachetigy@ants. The main findings
revealed that the teachers who worked in a higéeellof organizational creative
climate school had a greater intrinsic motivatibart others. Secondly, some of the
background variables predicted teachers’ creagaehing successfully. Moreover, all
categories under intrinsic motivation and recognitifrom others in extrinsic
motivation had great prediction of teachers’ craateaching.

In this study, the researcher applies Amabile let(2094) study to classify
intrinsic motivation into two subscales: challerged enjoyment. With regards to

extrinsic motivation, there are also two sub-scatempensation and outward.

2.2 Creative English Teaching

Creativity, according to Csikszentmihalyi (1996gncbe defined as what
happens “in the interaction between a person’sghtsuand a sociocultural context”
(p. 23). Csikszentmihalyi further distinguishedeadifferent types of creative people.
The first type of creative people was those who espress different and unusual
thought from others. In other words, those peopteewconsidered as brilliant rather
than creative. The second type of creative peojle thve ones who experienced the
world in novice and original ways. These peoplewaé things in fresh ways, or made
judgments which were insightful. They were calledrgonally creative under
Csikszentmihalyi’s categorization. The third typlecoeative people was those who

made significant changes in their own culture. €agtmihalyi defined the third type

12



of creativity as “any act, idea, or product thatmfpes an existing domain, or that
transforms an existing domain into a new one,” ancteative person as “someone
whose thoughts or actions change a domain or egtadohew domain” (p. 28).

According to Sternberg (2006), creativity can hensed up as follows.
Creativity involved thinking that was aimed for duwing new and original ideas.
The potential of creativity should have both dorrspecific and domain-general
elements. Namely, someone carried out creativegtitsuwvith some domain-general
elements, but made creative contributions in a iQdar domain (i.e.,
domain-specific). Sternberg also proposed thattieiBa can be measured and
developed, and supposed to be in the theory.

Lin (2009) proposed the notion of creative pedpgm which he illustrated the
relationship between creativity and pedagogicatimas. Three interrelated elements
were in the development of creativity, includingeative teaching, teaching for
creativity, and creative learning (Lin, 2011). Thetion of how these three
interconnected elements with each other is illtsttan Figure 2.1. First, creative
learning was considered as the most essential Egrduse it aroused students’
intrinsic curiosity in instruction (Lin, 2011). Sewd, creative teaching is different
from teaching for creativity; rather, creative teiag is “using imaginative
approaches to make learning more interesting dedtefe” (NACCCE, 1999, p. 89).
And also, based on Lin’s (2011) perspective, cveateaching focused on teaching
and teachers’ actions. Last, teaching for cregtwias the teachers’ attitudes toward
creative thoughts and behaviors (Jeffery & Crafip4). It was a child-centered

approach.
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Figure 2.1
The three elements of creative pedagogy (Lin, 2009)

Creative teaching aims to have a fun and an istiege classroom atmosphere
which allows teachers to use flexible and apprépri@chniques in class. It also
encouraged students to develop their creativesskilfough the way of creative
teaching. In order to have more efficient way totke creative teaching, instructors
should be able to adopt the most appropriate tegamiethods based on the content
matter, target learners, and teaching resources 2002; Lou et al., 2012; Wu, 2003).

Four major approaches to creativity were firstadticed by Mooney (1963).
They were place, person process, product, and asoecalled 4P. The place was the
environment that provided a situation for creatidme person is the one who
conducts the creative work. It was highlighted ttied person with creative ability
was a creative person. The process refers to theegs of creating, i.e., the creative
process. The product meant the product of credtiag creative product).

As to creativity in teaching, it was possible tavl a creative environment,
creative person, creative process, and creativeuptalso independently or to have
4P combine together. In fact, it was hard to hdnesnt separated from each other. All
four approaches were interconnected with each offreyer, 1996). The 4P

approaches could be adopted into an English tegauuarse. These four elements for
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creativity can be associated with creative Endlesithing. The place is the context in
which English instruction takes place. The perssnthe instructor who teaches
English creatively. The process is how the creatdseching was implemented. And
the product is the language produced by studentgliscourse, peer discussion,
problem solving, or assessments. When discussiagfdbt of creative English

teaching, these four aspects should all be coresidén the present study, creative
English teaching refers to adopting a differentrapph in teaching strategy. The
other approach is teaching practice. It comes fommpetence indicators of Grade
1-9 Curriculum. In the competences indicators, etisl have to achieve listening,
speaking, reading and writing of languages, Endkstining interests and methods,

understanding of culture and social customs.

221 Empirical Studies on Creative English Teaghin

Mooney’s (1963) four approaches were applied tckely and Webster’s (2001)
study in a music class. The researchers examiredh#aning of creativity from the
four aspects: place, person, process, and prodbety found that creativity took
place in music composition and improvisation aslasl listening, movement, and
performance. Hence, nurturing creative thinkingsound was the most important
principle to a person’s music-teaching philosophy. short, teachers can be
encouraged, stimulated and released much moreivadainking in their musical
classroom if they kept these 4Ps in their mind.

According to Richard (2013), there were at leastes aspects in classroom
teaching that a language teacher can manage toahereative language teaching. (1)

Teachers made use of an eclectic choice of methHodsther words, teachers chose

15



different methods based on their students’ ne&J<(eative teachers usadtivities
which had creative dimensions such as problem4sglvAdditionally, the activities
had to meet students’ competence. (3) Creativédh&zadaught in a flexible way and
often adjust and modified their teaching duringstess. Then, teachers sometimes
taught the lesson with particular materials or hexwks. Therefore, (4) creative
teachers must look for new ways of doing thing$.T(®e lessons were designed in a
customized way to match students’ needs. Furthermibrwas expected that the
students’ learning motivation were motivated byustomized lesson. (6) Creative
teachers applied technology into their class. Teldgy could support both teachers
and students to develop their imagination, probsatwing, risk-taking, and diversity
of thoughts (Lou et al., 2012; Wood & Ashfield, ZQ0 (7) Creative instructors
showed their desire for motivating students by &dgpvarious activities. They tried
to provide a learning environment that encouragetiraotivated students to learn. In
conclusion, creative teacher varied their wayseathing and adopted them into the
class. It motivated students to learn with creat@aehing (Mooney, 1963).

However, a case study conducted by Khan (2012)yesigd that to be able to
teach creatively, teachers should have enoughtiabiln creative teaching, and have
good understanding about strategies needed to atetstudents. In other words, to
reach the goal of creative teaching, English te@chad to be encouraged and trained

to be more creative to help students be engaglegining activities.

2.3 The Relationship between Motivation and Cweainglish Teaching

The field of creative English teaching is stilhaw field, and studies about how

teachers were motivated to apply creative Englesdching are rare. This section,
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therefore, attempts to build up the relationshipwieen motivation and creative
English teaching based on relevant empirical studie

In Jaquith’s (2011) study, the researcher appdkagner-directed pedagogy and
autonomy in an art class. The students were engedrto choose and find out the
problem based on their intrinsic motivation becatlsey were the owner of their
artworks. In contrast to intrinsic motivation, eric motivation had both positive
and negative effects on creativity. Learners carebeouraged to do a task from
expected evaluation, rewards, or external commanabbile, 1996). From Jaquith’s
observation, “some teachers engage learners iugdimns that promote divergent
thinking toward solving an assigned problem. Otkachers avoid stages of problem
finding altogether by assigning a problem to staslevith no discussion, and students
resort to convergent thinking with limited accesscteativity in their artmaking”
(p-17). Namely, the students with more intrinsic tivetion had more creative
artworks because they knew what they want and finemd out the way to solve their
problems.

Liu, et al. (2012) conducted a study to desigreavironment that suited for the
development of creativity, and to examine the cleanm learning motivation and
strategies. The students improved themselves oblyiaduring the semester. The
changes influenced on the willingness of the sttgleengagement in a creative
process. During the creative activities, they ttieédjust and figure out the best way
to solve the problems. In this study, they conatldeveral principles (i.e. enjoyable
environment, creative learning activities and taske&l creative ideas) for designing a
course that supported creative learning to imptesaening motivation and strategies.
These finding were consistent with Mooney’s (198B)approaches. The researchers
developed a creative environment (place) to exanihme changes in learning

motivation and learning strategies. An enjoyableviremment enhanced the
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relationship between teachers and students; threreftudents would be more willing
to share their creative ideas. Second, creativaileg activities (process) and tasks
(product) were allowed students to achieve thealgby applying various strategies.
The last one was creative ideas, teachers neededlpotheir students to develop
creative skills (i.e. to be a creative person) befssigning them the task.

Cheng (2011) investigated the relationship betwsédystitute teachers’ intrinsic
and extrinsic motivations and creative teachinglamentary school. She found that
teachers from urban schools had stronger intrinsictivation than extrinsic
motivation in creative teaching. And teachers wiaadl figh intrinsic and extrinsic
motivations did well on creative teaching, and thegho adopted creative teaching
were driven by intrinsic motivation. Therefore, thteidy interpreted that a substitute
teacher’s motivations had some relations to crea@aching.

Liu (2009) carried out the research to discussréhetionship between intrinsic
motivation of instructional innovation and instriactal innovation behavior. The
findings showed that teachers had higher instroatiannovation behavior with
higher intrinsic motivation. Moreover, intrinsic mnation of instructional innovation
presented a highly positive correlation to instia@l innovation behavior.

However, the studies of creative English teachasgwell as the ones about how
teachers were motivated to apply creative Englesdthing are rare. Runco (2005)
argued that “creative potential is not fulfilledless the individual (and his or her
social support) is motivated to do so, and creatd@tions are not found unless the
individual is motivated to apply his or her skillgp. 609). This present study,
therefore, attempted to explore the relationshipyben motivation and creative

English teaching.
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Chapter 3 Methodology

This chapter consists of five sections which descthe detailed design of the
present study. The first section describes thearebedesign. The second section
describes the participants of the study. The teedtion addresses the instruments.
The fourth section presents the research procedurg.the last section addressed

what data will be collected and how.

3.1 Research Design

The purpose of the present study was to investitjfa¢ relationship between
English teachers’ motivation and creative teachifge design of the present study is
presented in Figure 3.1. In Figure 3.1, the vdemlincluded motivation, which was
further differentiated into intrinsic motivation @rextrinsic motivation, and creative
English teaching. According to Amabile et al. (1R9#trinsic motivation was
measured by two subscales, enjoyment and challemgkgextrinsic motivation also
by two subscales, outward and compensation. Ceealimglish teaching was
measured by two subscales, teaching strategy aachitey practice. This study
attempted to understand the relationship amongnsgitr motivation, extrinsic

motivation, and creative English teaching.
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Intrinsic Motivation:
1. Enjoyment
2. Challenge

Creative English Teaching
1. Teaching strategy
2. Teaching practice

Extrinsic Motivation:
1. Outward
2. Compensation

Figure 3.1

The relationship between English teachers’ motoraind creative English teaching

3.2 Participants

Thirteen out of a total of 15 junior high schoatsHsinchu City accepted the
invitation to participate in the study. One hundagd one out of a total of 137 (73.7%)
teachers consented the participation in the stAdyshown in Table 3.1, 10 male
(9.9%) and 91 female (90.1%) teachers were involuettie study. Among them, 19
teachers had taught English for 5 or fewer thae&ry (21.8%), 31 for 6 to 10 years

(31.7%), 34 for 11 to 20 years (34.7%), and 12 ntloaa 20 years (11.9%).
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Table 3.1
Distribution of the participants

Variable Category Number (%)
Male 10 (9.9%)
Gender
Female 91 (90.1%)
5 years or below 22 (21.8%)
) _ 6-10 years 32 (31.7%)
Teaching Experience
11-20 years 35 (34.7%)
20 years or beyond 12 (11.9%)

3.3 Instruments

The researcher adapted the questionnaire, WPElajged by Amabile et al.
(1994) to measure teachers’ intrinsic and extrinsativation. Further, the researcher
developed questions for investigating creative Bhgleaching, by teaching strategy
and teaching practice. Open-ended questions wese ased to have a better
understanding of teachers’ creating English teaghin

The original questionnaire (Amabile et al., 199¢s translated into Chinese,
and were reviewed by four experts (listed in TaBl2) to ensure validity and

readability.
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Table 3.2
Four experts in reviewing questionnaire

Name Capacity
) Graduate Institute of Education, Tunghai University
Chia-En Teng )
Assistant Professor
, i Graduate Institute of Education, Tunghai University
Chi-Chau Lin _
Associate Professor
, BeiXin Junior High School
Chi-Chun Hsu _
President
_ Graduate Institute of Education, Providence Uniwgrs
Wen-Hui Lu
Professor

Note.The names were arranged by the alphabetical ofdast names.

The questionnaire consisted of four sections, ngestigate participant’s
demographic information, intrinsic motivation, eric motivation, and creative
English teaching. The participant’'s demographioimfation included gender, age,
education, experience of teaching, job positiohpstsize, number of classes taught,
and average size of classes. As shown in TabletBe3,ntrinsic motivation was
measured by two subscales, enjoyment and challengkthe extrinsic motivation
section was also measured by two subscales, imguditward and compensation. As
shown in Table 3.4, creative English teaching wasasured by two subscales:
teaching strategy and teaching practice. Two opele@ questions were included in

the final part of the questionnaire, which weréelisin Table 3.5.

The motivation and creative English teaching wérenaasured by four-point
Likert scale, ranging from 1 (strongly disagreejt(strongly agree). In order to have
a better understanding of teachers’ attitudes aiffeculties of applying creative
English teaching, two open-ended questions wereviggd at the end of the

guestionnaire.
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The reliability of the original questionnaire wassassed. The Cronbachis

was .83 in intrinsic motivation, .81 in extrinsiotivation, and .90 in creative English
teaching.

Table 3.3
Subscales for assessing intrinsic and extrinsidwatibon
Motivation Subscales ltems
o Enjoyment 4,7,9, 10, 11, 13, 14, 15
Intrinsic
Challenge 1,2,3,5/6,8, 12,
19, 20, 21, 22, 23, 24, 25, 26,
o Outward
Extrinsic 29, 30
Compensation 16, 17, 18, 27, 28
Table 3.4
Sub-scales for assessing creative English teaching
) ) Sub-scales ltems
Creative English :
. Teaching Strategy 1,2,3,4,5
Teaching 5 :
Teaching Practice

6,7,8,9, 10,11, 12

Table 3.5
Two open-ended questions in questionnaire
Item no. Question
13 How do you adopt creative English teaching endlassroom?
14 What difficulties do you encounter when you applgative English
teaching in class?

3.4 Procedure

In order to examine teachers’ motivation in creatiEnglish teaching, the
researcher reviewed the literature and developegareh questions. Next, the

guestionnaire was conducted based on the thedrdtamxaework in the field of
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motivation and creative teaching. Then, data amalss conducted to analyze the
collected questionnaires. Discussion and conclusiere made based on the research

findings. The procedure of conducting this study Wastrated in Figure 3.2.

Framing problem

A

Collecting criteria
(through literature
review)

'

Designing and
implementing
guestionnaire

'

Data analyzing

'

Discussion and

Conclusion

Figure 3.2
The procedure of the study

3.5 Data Collection

A total of 101 teachers were involved in the stuégrticipants were invited to

complete the motivation and creative English teagltjuestionnaires. Teachers were
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asked to identify their motivation and creative Estgteaching. The participants were
instructed to respond to each question accordintpeéo real situations. After two

weeks, the questionnaires were collected.

3.6 Data Analysis

The researcher used SPSS 12.0 (Statistical PaxKagethe Social Science,
Chinese version) to analyze the collected datarsBeecorrelation coefficients were
used to identify the relationship among intrinsiotivation, extrinsic motivation, and
creative teaching.

Participants’ answers to the open-ended questiars woded independently by
the researcher and double-checked by a professies@hrcher to verify the internal
consistency of coding. The researcher listed &ldbllected feedback and classified
them into different categories. The frequenciesaxfth category were then calculated.

The five categories with the highest frequenciesvighlighted.
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Chapter 4 Results

This chapter reports the results for the fouraese questions: (1) What was the
relationship between teachers’ motivation and thee&ative teaching? (2) What
components of intrinsic and extrinsic motivatiod teachers concern the most?

(3) How did teachers regard their creative Englesiching? (4) What difficulties did

teachers encounter while adopting creative Engdéiabhing in their classroom?

4.1 Results of Participants’ Demographic Informatio

The participants’ demographic data were summarizedlable 4.1. Most
participants (90.1%) are female. Eighty-three dul@l participants’ ages (83.1%)
are above 30. Almost half of the participants hawveaster degree, while another half
a bachelor degree. Twelve participants (11.9%) Hmeaen teaching English for more
than 20 years, 35 (34.7%) for 11-20 years, and3327¢o) for 6-10 years. More than
half of the participants (62%) serve as both hotasscteachers and English teachers.
Fifty-four participants (53.5%) teach in mediumesschools, where there are 13 to 36
classes. Most teachers (75.2%) teach 3 to 4 claskes than half of the participants

(57.4%) teach classes with 26 to 29 students.
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Table 4.1

Summary of participants’ demographic Data (N=101)

Variable Category Number (%)
Male 10 (9.9%)
Gender
Female 91 (90.1%)
30 or below 17 (16.8%)
31-40 56 (55.4%)
Age
41-50 27 (26.7%)
51 or beyond 1 (1%)
_ Graduate 50 (49.5%)
Education
Undergraduate 51 (50.5%)
5 years or below 22 (21.8%)
) _ 6-10 years 32 (31.7%)
Teaching Experience
11-20 years 35 (34.7%)

21 years or beyond

12 (11.9%)

Administrator
Home class teacher

9 (8.9%)
63 (62.4%)

Position English teacher 14 (13.9%)
Sub teacher 15 (14.9%)
12 or less than 12 2 (2.0%)

School Size 13-36 classes 54 (53.5%)

More than 36

45 (44.6%)

Classes Taught

2 or less than 2
3-4 classes
5 or more than 5

9 (8.9%)
76 (75.2%)
16 (15.8%)

Average Number of
Students Each Class

25 or less than 25
26-29 students
30 or more than 30

8 (7.9%)
58 (57.4%)
35 (34.7%)

4.2 Teachers’ Motivation and Creative English Telagh

This section answers the first research questidmat was the relationship
between teachers’ motivation and their creativehizey? The descriptive statistics of

intrinsic motivation, extrinsic motivation, and at&ze English teaching are shown in

28



Table 4.2.

Table 4.2
Descriptive statistics (N=101) of intrinsic motiiat, extrinsic motivation, and
creative English teaching

Sub-scales Mean Variable Mean

Variable Sub-scales
(S.D.) (S.D.)

Intrinsic Challenge 3.10 (.37)

L . 3.00 (.36)
Motivation Enjoyment 2.90 (.42)
Extrinsic Compensation 2.48 (.37)

L 2.32 (.37)
Motivation Outward 2.16 (.49)
Creative English Teaching Strategy 2.97 (.50) 2.82 (46)
Teaching Teaching Practice 2.67 (.52) R

The mean of intrinsic motivation was significantiigher than that of extrinsic
motivation, t (101) = 18.93) < .01. The result implied that, for most participg
intrinsic motivation was stronger than extrinsic tmation pushing them toward
applying creative English teaching.

Looking into intrinsic motivation, the mean of clemlge was significantly
higher than that of enjoyment, t (101) = 6.79< .05. Hence, the means of both
challenge and enjoyment were larger than half efftlur-point scale (i.e., 2.5), which
implied that these two subscales were importartbfa®f intrinsic motivation. As for
extrinsic motivation, the mean of compensation wigsificantly higher than that of
outward, t (101) = 7.29 < .01. In other words, compensation was more itaoor
than outward in extrinsic motivation. However, theerage mean scores in both
compensation and outward were below half of the-fmint scale.

As for creative English teaching, the mean of heag strategy was significantly
higher than that of teaching practice, t (101) ¥17p < .01. The result suggested that

most of the participants showed positive attituoward creative teaching and had
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attempted to apply creative teaching strategy,féwer participants took actions to
conduct creative teaching practices.

Pearson correlation coefficients were used to @xarthe correlation among
intrinsic motivation, extrinsic motivation, and ateze English teaching. As shown in
Table 4.3, intrinsic motivation was significantlgreelated with extrinsic motivation
(r =.52,p <.01) and creative English teaching (r = & .01). Extrinsic motivation
was also significantly correlated with creative Estgteaching (r = .38) <.01). The
correlations among the subscales of intrinsic naditivm and creative English teaching
and among the ones of extrinsic motivation andtared&nglish teaching are shown

in the next section.

Table 4.3
Correlation coefficients among intrinsic motivatjaxtrinsic motivation, and creative
English teaching (N=101)

Intrinsic Motivation Extrinsic Motivation
Intrinsic Motivation
Extrinsic Motivation 52
Creative English Teaching 58" 38"

** Correlation is significant at the 0.01 leveH@iled).

4.3 Sub-scales in Intrinsic Motivation and ExtrmMotivation

As we know from the previous section, a clear amrdng relationship existed
among intrinsic motivation, extrinsic motivatiomacreative English teaching. To
have a clear view point of result, this sectionnttenswers the second research
guestions: What subscales in intrinsic and exirimsotivation did teachers concern
the most?

First, in Table 4.4 was the correlation among ta# subscales of intrinsic
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motivation with those of creative English teachiftigcan be seen that both subscales
of creative English teaching were significantly reteted with those of intrinsic
motivation, enjoyment and challenge. As for intiecnsnotivation, challenge was
significantly correlated with teaching strategy=(t57,p < .01) and teaching practice
(r = .43,p < .01). Enjoyment was also significantly correthteith teaching strategy
(r = .48,p < .01) and teaching practice (r = .4b< .01). The results suggested that,
both challenge and enjoyment were significant msid factors to creative English

teaching.

Table 4.4
Correlation coefficients between sub-scales ofnstc motivation and creative
English teaching (N=101)

Intrinsic Motivation

Challenge Enjoyment
Teaching Strategy 57 48"
Teaching Practice 43 45"

** Correlation is significant at the 0.01 leveH@iled).

The correlation coefficients among two subscalesreative English teaching,
teaching strategy and teaching practice, and sldssoaf extrinsic motivation,
compensation and outward, were shown in Table Zle compensation was
significantly correlated with teaching strategy=(r37,p < .01) and teaching (r = .24,
p < .05). As to outward, it was significantly coatdd with teaching strategy (r = .33,

p < .01) and teaching practice (r= .25 .05)
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Table 4.5
Correlation coefficients between sub-scales ofiesic motivation and creative
English teaching (N=101)

Extrinsic Motivation

Compensation Outward
Teaching Strategy 36 33"
Teaching Practice 24 25

**_Correlation is significant at the 0.01 levekH@iled).
*, Correlation is significant at the 0.05 leveltgled).

4.4 Teachers’ Creative English Teaching

This section deals with the third research quastidow did teachers perceive
their creative English teaching? This part repasts the findings of the first
open-ended question in the questionnaire: How did wdopt creative English
teaching in the classroom? Forty-eight out of thilt101 teachers answered this
guestion (question item #13). All the responsesveerded and categorized. The top
five categories were listed in Table 4.6, includthg comments on designing group
tasks, differing teaching approaches, integratingltimedia, applying authentic
materials, and playing games. The table was lisied creative English teaching

approaches that teacher participants mentioned thhersurvey.
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Table 4.6
Results of question 13: “How do you adopt creakwglish teaching in the
classroom?”

Ranking Item Frequency
No. 1 Designing group tasks 17

No. 2 Differing teaching approaches 13

No. 3 Integrating multimedia 10

No. 4 Applying authentic materials 8

No. 5 Playing games 6

Designing group tasks

From the feedback, some teachers pointed outgtioaip task was a way to do
creative English teaching. Teachers divided studemo groups and gave them tasks

to finish.

“Dividing students into group and asked them tosh the task, such as drawing six frame
comics. The topic was related to the text that esttsl learned from the class. After
finishing the task, each group should present tipeaject in front of the whole class”
(Participant #1)

“Teachers could monitor students’ learning efficalsy asking them finish the task with
group members. And also, students gave feedbattietiopeers after the presentation.”
(Participant #37)

“Through group work, students could finish the téslachieve learning goals.” (Participant
# 58)

“After teaching the unit from the magazine, | as®d a topic and asked students to have a

debate. Therefore, students had better understgndibout the issues they read.”
(Participant #76)

Differing teaching approaches

Some teachers believed that creative English tegctwvas the same with

applying various teaching approaches, such as mlagigvorksheets or multiple
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assessments, using mind-mapping, applying Readsat&h and etc.

“Creative English teaching was to use differentys/ido teach students to arouse students’

learning motivation.” (Participant #3)

“I utilized mind-mapping to teach reading so thatidents could understand the reading

more.” (Participant # 24)

“Teacher designed extra worksheet for their studetst complete. Students had deeper

learning after finishing the worksheet.” (Participg# 43)

“I would like to apply Reader Theater into my clag&tudents learned reading through

drama or story.” (Participant # 84)

“l usually use multiple assessments to examineestisdlearning.” (Participant # 96)

Integrating multimedia

In English teaching, some teachers would like ppha multi-media in their
teaching as a facilitator to help students’ leagnife.g., video clips, Power Point,

WebQuest, and etc.)
“I train my students’ writing skills by using multiedia resource (Webquest).”

(Participant #9)

“My students give feedback to their peers and de fhmesentation by using iPad.”

(Participant #37)

“When | taught a lesson named ‘The Phantom ofQipera’, | used PowerPoint, movie,

and music in my class.” (Participant #50)

Applying authentic materials

Many of the teachers addressed that studentsiitgaexperience should relative

to their life experience.
“l designed the lesson which was relative to stusielife experience, such as cultural

issue.” (Participant #16)
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“I would like to connect students’ learning to thdife. For example, students had

opportunities to make pizza or did weather reporthie class.” (Participant #48)

“Students could apply their learning experiencétte real environment. Students were asked
to do the presentation in class so that they weneilfar with the scenario.” (Participant #
51)

“I have taken students to McDonalds to order thedfoThrough the real practice, students

could apply their learning to their life experient@articipant #60)

Playing games

Some teachers claimed that using activities inctagssroom was a way to assess
creative English teaching. Teachers sometimes gagtks in class, such as passing

the word, playing board games, playing poker caadd,etc.

“I designed some games into my teaching, such asipg the word, recalling memory from
the video.” (Participant #12)

“Board game becomes popular now. Therefore, | ubedrd game in my teaching.”
(Participant #61)

“I applied poker cards to play games. Students dordview numbers by playing it.”
(Participant #94)

“Students played charade to guess the vocabulathiertextbook.” (Participant #95)

4.5 Teachers’ Difficulties

This section discusses the difficulties thatkegis encountered while adopting
creative English teaching in teaching. Fifty-oné oiuthe total 101 teachers answered
the question (question item #14) “What difficultiés you encounter when you apply
creative English teaching in class?” The resultsevgaimmarized and listed in Table

4.7, including the categories of course schedtlglents’ participation, and students’
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proficiency.

Table 4.7
Results of question 14: “What difficulties do yameceunter when you apply creative
English teaching in class?”

Ranking Item Frequency
No. 1 Course schedule 27
No. 2 Students’ Participation 19
No. 3 Students’ Proficiency 10

Course schedule

Implementing creative English teaching also respliteachers to keep up with
the designated schedule at the beginning of theestm In other words, those
teachers who adopted creative teaching may follesvschedule if they wanted to
take care of both the creative teaching and thapsggned schedule. Moreover, some
of the teachers mentioned that it took lots of timedo creative teaching. Besides,
they needed to spend much time preparing the couneterials. Therefore, teachers

believed that they had time pressure to carrydbts

“Teachers needed to revise and modify the creaéigehing activity all the time. It took me a

long time to design the lesson. (Participant #4)

“Adopting creative English teaching, | also hadftslow the school schedule that assigned

at the beginning of the semester.” (Participant #9)

“I always use multiple assessments to test my stadéearning outcomes. Therefore, |

spend lots of time examining them.” (Participan®}#3

“The time | used in class was longer than beforee Echedule was delayed all the time.”
(Participant #45)

“It was time-consuming to prepare the course maisriHence, | could only use once in
class.” (Participant #74)
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“I spent lots of time designing the teaching matkxi However, | could not use it after we
changed the textbook to different version.” (Pap@mt #75)

“l didn’t have much time. It took me a lot of tiredevelop the course and adopt it into the

lesson.” (Participant #89)

Students’ Participation

Some teachers claimed that students were not igamilith the process of

creative teaching in class. Therefore, they nedalisdof time to get familiar with it.

This might be a factor that affected students’ ipgudtion in class. Some teachers

reported that the condition of students’ partidgatwvas not equally high. And also,

students gave different feedback after class.

“Not every student in class joined the teachingwitgt” (Participant #7)

“Students in different classes gave different reses to me even though | used the same

creative teaching method or activity.” (Participati8)

“Students were unfamiliar with the process of tleéivity. They got used to it after | tried it

over three times. (Participant #37)

“For a new activity, | had to explain the rules give instructions many times so that
students could have better understanding” (Parteip#47)

“Students used to learn English by didactic teaghinethod. Thus, students did not know
what to do at the beginning of the semester. Teaaleeded to provide some samples to

them.” (Participant #50)

“Students cared less on their school performandeyTdid not care about the way teacher
used.” (Participant #52)

“Some students gave up easily if they could ndbvolthe teacher's teaching pace.”
(Participant #56)

“The rules of the activity were not clear enoughdgtudents to follow.” (Participant #61)
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“When doing the activity in class, some studen&sfgrred to do the task by themselves.
Sometimes, few students were being crowded oliebyajority. Therefore, it was hard to
encourage all the students participate the lessdivaly.” (Participant #95)

Students’ proficiency

The gap between students’ English proficiencies uage within a class. Some

teachers believed it was a factor that affectsesitg] participation in class.

“The distribution of students’ English ability hdscome more and more bimodal. It was
hard to teach all the students in the same waydr{ieipant #11)

“Students entering behaviors were different. Moexpwthey have very different English
proficiency.” (Participant #16)

“The heterogeneity of each student was obviouscAera should know how to control their
learning.” (Participant #47)

“Multi-level in classroom is a quite difficult issu Students with high motivation but low
English ability still could not follow teachers’a@ehing.” (Participant #90)

“Teachers had to use differentiated instruction dgse of the differences of students’
learning abilities.” (Participant #96)

4.6 Summary

The finding of this study can be summarized ae¥ahg:

First, the teachers’ intrinsic and extrinsic matign had a significant correlation
with their creative English teaching. To comparehwihe correlation between
intrinsic motivation to creative English teachingdaextrinsic motivation to creative
English teaching, the result showed that the caticel between teachers’ intrinsic
motivation was higher than extrinsic motivatiofl®1) = 18.93p < .01.

Both intrinsic and extrinsic correlated to creatinglish teaching, the researcher
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reported the subscales that teachers concernedhdisé in intrinsic and extrinsic
motivation. For intrinsic motivation, it showed thehallenge was the one teachers
focused on when adopting creative English teachAg.to extrinsic motivation,
teachers thought that compensation was more imqpdtian outward when adopting
creative English teaching.

Third, the way teachers adopted in creative Ehgiésaching can be classified
into five categories: designing group tasks, diffgrteaching approaches, integrating
multimedia, applying authentic materials, and plgygames. Teachers would like to
divide students into groups and design some tagksstidents to complete. The
second way was to use different teaching approaicht=sach students, for example,
designing worksheet and using mind-mapping. Aleachers expected that students
could use language in their daily life; therefachers designed the activities that
are relevant to students’ life experiences. Fingllpying games was also a way to
achieve creative English teaching. Teachers utils@me materials in their teaching,
such as poker cards or board games.

Fourth, the difficulties that teachers encounteiredpplying creative English
teaching can be grouped in three categories: caatsedule, students’ participation,
and students’ proficiency. Teachers had a desigraiarse schedule to follow. Thus,
it was hard to follow the schedule if teachers usethy creative English teaching
approaches in class. Furthermore, due to the tnesspre, teachers had to prepare the
lesson and carried out creative teaching withintiime limit. For some teachers, it
was a hard task to do. Students’ participation &B® an issue. Some teachers
mentioned that students were unfamiliar with thiegwor types of creative teaching.
Namely, teachers had to work many times to getestisdfamiliar with the patterns.
This factor affected students’ participation inssaThe last factors was students’

proficiency, students’ English proficiency can be factor that affected their
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involvement in class. The teachers mentioned that students showed lower willingness

of participation if their English proficiency levels were not high.
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Chapter 5 Discussion, Conclusion, and Suggestion

In this chapter, major findings of the study wid bummarized first. Afterwards,
some pedagogical implications will be provided. Finally, the limitation of the present

study as well as the recommendations for future research will be presented.

5.1 Summary and Discussion of Research Findings

In this section, the findings of the study are presented, followed by the discussion

about the finding.

5.1.1 The Relationship among Intrinsic Motivation, Extrinsic Motivation, and

Creative English Teaching

The finding of this study showed that intrinsic motivation, extrinsic motivation,
and creative English teaching were significantly correlated with each other. Intrinsic
motivation had a significantly higher mean than that of extrinsic motivation. Similar
findings can be found elsewhere (e.g. Cheng, 2011; Lei, 2010; Schunk et al.; 2008),
showing that teachers concerned more on intrinsic motivation. This result also implied
that teachers with higher intrinsic motivation may have greater willingness to do

creative English teaching.

51.2 Intrinsic and Extrinsic Motivation Subscales Teachers Concerned the most
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The study found that teachers concerned more aheuthallenge in intrinsic
motivation, and compensation in extrinsic motivatibooking into the question items,
most of the teachers enjoyed solving English prokland were willing to take some
challenge. In view of the survey, the majority difetteachers enjoyed solving
problems on English teaching. Results of challesgggion indicated that item #1 “I
enjoy trying to solve problems on English teachimgls the most important one that
teachers concern. Mean score of the question itefir#English teaching, | prefer
work | know | can do well over work that stretchrag abilities” was the lowest one,
it also meant that teachers were willing to takalleimge instead of staying in the
comfort zone. (see Appendix C).

In extrinsic motivation, compensation was higheart outward. The items from
guestionnaire, item #20 “As long as | can do mylBhgeaching that | enjoy, I'm not
that concerned about exactly what benefits | cari gad item #19 “I seldom think
about the benefits | can get from my English teaghle.g. rewards, reputation).”
proved that teachers focused more on compensi@ondutward (see Appendix D).

Challenge and compensation were the most impoftarbrs in intrinsic and
extrinsic motivation, respectively. The results &veonsistent with Abuhamdeh and
Csikszentmihalyi (2009) that, (a) intrinsic motivet orientation would be correlated
with challenge and enjoyment, and (b) extrinsic iwaditon orientation would be

associated with a significant result of competitoegcome (i.e., winning or losing).

5.1.3 The Way Teachers Perceived Their Creativdigngeaching

Comparing teaching strategy with teaching practite study showed that

teachers focused more on forming teaching stragetfian carrying out teaching
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practices. It was important that teacher changed the ways of teaching regularly as a
creative teacher. The item #1 of questionnaire showed that “I always change the ways
of my English teaching if necessary” participants were not use only one teaching
method in class (see Appendix E). To put it from another way, teachers were willing
to adopt various teaching strategy if necessary. Apparently, teachers thought the key
element of adopting creative teaching was to change the ways of teaching and they
were willing to do so.

Teachers’ responses to open-ended questions provided some insights into how
they thought about creative English teaching. They were designing group tasks,
differing teaching approaches, integrating multimedia, applying authentic materials,
and playing games. Many of the teachers believed that dividing students into groups
and giving them tasks to complete was a way to assess creative English teaching.
Consistent with other studies (e.g., Hickey & Webster, 2001; Khan, 2012; Richard,
2013), the present study also suggested that that teaching strategy was an important

element to creative English teaching.

514 Difficulties Teachers Encountered in Adopting Creative English Teaching

The responses to the open-ended questions revealed the difficulties in applying
creative English teaching in class. These difficulties may hinder teachers to adopt
creative teaching in their English classes.

The difficulties were grouped into three categories, including course schedule,
students’ participation, and students’ proficiency. Teachers reflected that they had
time pressure in doing creative teaching because it took a longer time to design and

implement the course. Therefore, course schedule was the main factor that teacher
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concerned the most while adopting creative English in class.

5.2 Conclusion

The aim of this study was to investigate the relationship between teachers’
motivation and creative English teaching. Creative teaching has been emphasized in
second language instruction. Though many English teachers have applied or
attempted to adopt creative approaches in their teaching. It was still not clear what
motived teachers to take a new teaching approach instead of using the original one.
The study further investigated reasons based on motivation theories.

One hundred and one junior high English teachers from Hsinchu City were
invited to participate in this study. The researcher conducted a questionnaire to
understand teachers’ intrinsic and extrinsic motivation to adopt creative teaching, and
what approaches had they employed in teaching different language skills.

The findings of this study included that (1) teachers’ intrinsic and extrinsic
motivation is significantly correlated with creative English teaching. (2) The most
important factor of intrinsic motivation was challenge, and that of extrinsic motivation
was compensation. (3) Teachers adopted creative English teaching with an attempt to
raise students’ learning interest. (4) Forty-eight out of 101 teachers responded that
they varied the format of English teaching, including designing group tasks, differing
teaching approaches, integrating multimedia, applying authentic materials, and
playing games. (5) The difficulties that fifty-one out of 101 teachers encountered were

course schedule, students’ participation, and students’ proficiency.
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5.3 Pedagogical Implications

Pedagogical implications were drawn from resedinodings, which can be
helpful to English teachers and school adminigiraiin fulfilling creative English
teaching.

First, the findings of this study revealed that teachers’ intrinsic and extrinsic
motivation is significantly related to creative Hgef teaching. Both intrinsic
motivation and extrinsic motivation are influentfactors to motivate teachers to do
creative teaching. The result suggested that apptep challenges and
encouragements may enhance teachers’ motivatioa. difficulties that teachers
encountered can be solved if people understandadine of creative English teaching.

One of the difficulties teachers met was courdeedule. Teachers mentioned
that they would like to adopt creative English teag in class; however, there was a
fixed schedule to follow. Teachers had not enouighe tto run their schedule
smoothly. This might be the biggest problem thather encountered while adopting
creative English teaching. Therefore, the teachsahedule should allow some
flexibility.

Third, school administration plays an importanteran promoting creative
English teaching. Students and parents care abeulearning outcome, and expect
that teachers put more efforts in teaching to hdipdents learn. Thus, school

administration should support the teachers to adaative teaching in class.

5.4 Limitations of the Study and SuggestionsHoture Studies

The present study aimed to investigate the relalipp between teachers’
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motivation and creative English teaching. Despite the significance of research
findings, limitations were existed in the present study.

First of all, only English teachers in Hsinchu City were invited to complete the
guestionnaire. It might be difficult to generalize the results to junior high school
teachers in Taiwan. It is suggested that more teachers from other cities can be
included in the future study.

Second, only the questionnaire was used in this study to investigate teachers’
motivation and creative English teaching. It is not easy to explore teachers’ inner
thoughts merely from the open-ended questions in the questionnaire. Follow-up
interview should have been conducted to verify teachers’ ideas about creative English
teaching.

Third, there are various kinds of motivation. Simply relating intrinsic and
extrinsic motivation to creative English teaching could have been too idiosyncratic.
More sophisticated experimental designs are needed to identify the kind of motivation
that really drove teachers to adopt creative English teaching. Moreover, the present
study placed emphasis on the relationship between motivation and creative English
teaching. Other factors that may have been equally important in promoting creative
English teaching should be considered, such as the participants’ demographic
information.

Four suggestions to future studies are provided. First, for the purpose of
generalization, more English teachers from different junior high schools in different
cities should be recruited. In such a way, the findings will be more meaningful to the
junior high school English teachers in Taiwan.

Second, it is suggested that qualitative research methods should be used in the
study, including interview, observation, and other documents to validate the findings.

Third, because there are different definitions of motivation, future studies could
46



consider involving other kinds of motivation in the study.
Last, factors that might contribute to creative English teaching should be
considered, such as participants’ background information, which can also be

influential factors in applying creative teaching.
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Appendix B: Questionnaire (English Version)

The Relationship between English Teachers’ Intring and Extrinsic Motivation
and Creative Teaching in Junior High School

Dear All, Thank you for participating in this studyhe purpose of this questionnaire
was to explore your motivation to adopt creativglish teaching. Please answer the
following questions based on your real conditiohisTquestionnaire is
ANIBYMOUS. Your information in this questionnaire all CONFIDENTIAL and is
only used for this study. Last, thanks again fauryearticipation in this study. Your
responses to the questionnaire are really helpidileve great contribution to

attribution studies.

[ Part Ongd
Demographic Information DescriptionPlease choose one answer based on your own
condition.

1. Gender: o Male o Female
2. Age:o30orbelow ©031-40 ©041-50 o511 orbeyond
3. Education: o Graduate o Undergraduate
4. Teaching Experienceo 5 years or below o 6-10 years o 11-20 years
021 years or beyond

5. Position: o Administrator o Home class teachero English teacher

o Sub teacher o Sub teacher and home class teacher
6. School Size o 12 or less than 12 o 13-36 classes o More than 36
7. Classes Taughto 2 or less than 2 o 3-4 classes © 5 or more than 5
8. Average Number of Students Each Class25 or less than 25 o 26-29 students

o 30 or more than 30
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[ Part Twq] Intrinsic Motivation

Please mark for the items below to decide how ssfakthe presentation you are

about to see today based on the 4-point Likeresdabtrongly Agree, 1 Strongly

Disagree.

=

| enjoy trying to solve problems on English taag.

The more difficult the teaching problem on Eslglithe more
| enjoy trying to solve it.

| enjoy tackling English teaching problems thig new to
me.

Curiosity is the driving force behind much ofatl try on
various English teaching methods.

In English teaching, | prefer work | know | cdo well over
work that stretches my abilities.

10.

| enjoy relatively simple, straightforward Ergjliteaching
tasks.

| want my English teaching work to provide mehwi
opportunities for increasing my knowledge and skill

It is important for me to have an outlet for Eyglish
teaching performance.

| want to find out how good | really can be at BEnglish
teaching.

In English teaching, I'm more comfortable when h szt my
own teaching goals.

11.

12.

13.

14.

15.

| prefer to figure things out for myself when | enaiter the
English teaching problems.

| enjoy doing English teaching work that is so abswy that
| forget about everything else.

What matters most to me is enjoying what | do atEnglish
teaching work.

It is important for me to be able to do what | mesjoy in
English teaching.

No matter what the outcome of a project, | am Batsf |
feel | gained a new teaching experience.
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[ Part Two] Extrinsic Motivation

Please mark for the items below to decide how ssfakthe presentation you are
about to see today based on the 4-point Likeresdabtrongly Agree, 1 Strongly

Disagree.

16.

17.

18.

19.

20.

| am keenly aware the benefits | can get for myiselinglish
teaching (e.g. rewards, reputation).

| work hard on English teaching because | am styong
motivated by the benefits | can get.

| am keenly aware of the English teaching goalaviehfor
myself.

| seldom think about the benefits | can get fromEmglish
teaching (e.g. rewards, reputation).

As long as | can do my English teaching that | gnfjfon not
that concerned about exactly what benefits | cdn ge

21.

22.

23.

24,

25.

| want other people to find out how good | realinde at my
English teaching.

| work hard on English teaching activities becalugmn
strongly motivated by the recognition | can eaonfrother
people.

| have to feel that | am earning something for widd at my
English teaching.

To me, success on English teaching means doingrtib&n
other people.

I’'m concerned about how other people are goingaatrto
my English teaching ideas.

26.

27.

28.

29.

30.

| prefer working on the English teaching projectthwelearly
specified procedures.

| prefer have someone set clear English teachiatsdor me
in my work.

I'm less concerned with what work | do than whget for it.

| believe that there is no point in doing a goodlisi
teaching job if nobody else knows about it.

| am not that concerned about what other peopiktbi my
English teaching performance.
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[ Part Threq Creative English Teaching

Please mark for the items below to decide how ssfakthe presentation you are

about to see today based on the 4-point Likeresdabtrongly Agree, 1 Strongly

Disagree.

1. I always change the ways of my English teackingcessary. 4 3 2

2. | always use various technical productions inEnglish 4 3 2
teaching.

3. | have ever adopted creative teaching to inereasients’ 4 3 2
learning motivation.

4. | always stay flexible in my teaching to alloanse 4 3 2
unpredictable things happen.

5. | have ever adopted multiple assessments to ekaents’ 4 3 2
learning outcomes.

6. | have ever adopted creative teaching on listgakill. 4 3 2

7. | have ever adopted creative teaching on spgaiki. 4 3 2

8 I have ever adopted creative teaching on reaskitlg 4 3 2

9. | have ever adopted creative teaching on wrikit. 4 3 2

10. I have ever adopted creative teaching on listerspgaking, 4 3 2
reading, and writing skills at the same time.

11. | have ever adopted creative teaching to enhauncests’ 4 3 2
English learning interests.

12. | have ever adopted creative teaching to help nngesits 4 3 2
recognize the domestic and foreign cultures antbous

13. How do you adopt creative English teaching in tlassroom?
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14. What difficulties do you encounter when you applgative English teaching in class?
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Appendix C: Results of Intrinsic Motivation from th e

Questionnaire

N =101
Frequency
Item Statement Mean SD
SA A MA SD
| enjoy trying to solve problems on English
1. ) y ying P 9 49 7 0O 338 .614
teaching.
The more difficult the teaching problem on
2. _ : : _ 58 17 2 3.03 .699
English, the more | enjoy trying to solve it.
| enjoy tackling English teaching problems
3. 1oy 9 =g gp 58 12 0 3.19 6.28
that are new to me.
Curiosity is the driving force behind much of
5.  what I try on various English teaching 23 54 22 2 297 727
methods.
In English teaching, | prefer work | know |
6. can do well over work that stretches my 12 56 31 2 277 .676
abilities.
| enjoy relatively simple, straightforward
8. _ . 27 60 12 2 311 .677
English teaching tasks.
| want my English teaching work to provide
12. me with opportunities for increasing my 30 63 7 0 3.23 .566
knowledge and skills.
It is important for me to have an outlet for my
4. _ . 18 40 36 7 2.68 .848
English teaching performance.
| want to find out how good I really can be at
7. , _ 25 67 9 0 316 .561
my English teaching.
In English teaching, I'm more comfortable
9. . 66 5 0 325 537
when | can set my own teaching goals.
| prefer to figure things out for myself when |
10. , ) 30 52 11 235 .780
encounter the English teaching problems.
| enjoy doing English teaching work that is so
11. 46 42 10 242 711

absorbing that | forget about everything else.
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Frequency

Iltem Statement Mean SD
SA A MA SD

What matters most to me is enjoying what |
13. 31 60 10 0 321 .605

do at my English teaching work.

It is important for me to be able to do what |
14. 31 63 7 0 324 .568

most enjoy in English teaching.

No matter what the outcome of a project, | am
15. satisfied if | feel | gained a new teaching 15 61 24 1 289 .647
experience.

* In the column of frequency, 4= Strongly Agree (S3g,Agree (A), 2=Mildly
Agree (MA), 1= Strongly Disagree (SD)
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Appendix D: Results of Extrinsic Motivation from the

Questionnaire

N =101
Frequency
ltem Statement Mean SD
SA A MA SD

| am keenly aware the benefits | can get for myself
. . : _ 17 52 31 188 .711
in English teaching (e.g. rewards, reputation).
| work hard on English teaching because | am

17. . . 12 40 47 1.67 .726
strongly motivated by the benefits | can get.
| am keenly aware of the English teaching goals |

18. 20 58 21 2 295 .698
have for myself.
| seldom think about the benefits | can get from

27. _ . _ 49 22 5 293 .861
my English teaching (e.g. rewards, reputation).
As long as | can do my English teaching that |

28. enjoy, I'm not that concerned about exactly what20 61 17 3 297 .699
benefits | can get.
| want other people to find out how good I really

19. . : 4 19 46 32 195 .817
can be at my English teaching.
| work hard on English teaching activities because

20. | am strongly motivated by the recognitionlcan 5 15 40 41 1.84 .857
earn from other people.
| have to feel that | am earning something for what

21. . . 11 50 34 6 265 .754
| do at my English teaching.
To me, success on English teaching means doing

22. 6 12 40 43 181 .868
better than other people.
I’'m concerned about how other people are going

23. . o 9 40 47 5 252 729
to react to my English teaching ideas.
| prefer working on the English teaching projects

24, _ o 14 70 17 0 297 .556
with clearly specified procedures.
| prefer have someone set clear English teaching

25. 2 10 46 43 171 726

goals for me in my work.
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Frequency

ltem Statement Mean SD
SA A MA SD

I’'m less concerned with what work | do than what

26. _ 5 46 29 21 235 .865
| get for it.
| believe that there is no point in doing a good

29. English teaching job if nobody else knows about 3 9 33 56 159 .777
it.
| am not that concerned about what other people

30. _ . . 4 24 56 17 2.15 .740
think of my English teaching performance.

*  In the column of frequency, 4= Strongly Agree (S33,Agree (A), 2=Mildly

Agree (MA), 1= Strongly Disagree (SD)
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Appendix E: Results of Creative English Teaching fom the

Questionnaire

N=101
Frequency
Item Statement Mean SD
SA A MA SD
| always change the ways of my English teaching if
1. Y J Y yEg J 21 67 13 3.08 .578
necessary.
| always use various technical productions in my
2. _ _ 16 54 30 2.84 .689
English teaching.
| have ever adopted creative teaching to increase
3. _ o 25 53 23 3.02 .693
students’ learning motivation.
| always stay flexible in my teaching to allow some
4. _ _ 18 67 16 3.02 .583
unpredictable things happen.
| have ever adopted multiple assessments to exam
5. _ 22 49 28 290 .755
students’ learning outcomes.
6. | have ever adopted creative teaching on lisgeskill. 6 42 49 250 .673
| have ever adopted creative teaching on speaking
7. _ 11 48 40 2.67 .694
skill.
| have ever adopted creative teaching on reagkilg 10 57 34 276 .619
| have ever adopted creative teaching on wriskity. 8 38 48 247 742
| have ever adopted creative teaching on listening,
10. , _ N _ , 8 48 41 259 .695
speaking, reading, and writing skills at the saime t
I have ever adopted creative teaching to enhance
11. _ o 16 58 27 289  .647
students’ English learning interests.
I have ever adopted creative teaching to help my
12. students recognize the domestic and foreign cdture 13 59 27 282 .669

and customs.

ES

In the column of frequency,4= Strongly Agree (S33,Agree (A), 2=Mildly

Agree (MA), 1= Strongly Disagree (SD)
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