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A study on the shaping process of student-teachers’ disciplinary beliefs.

Abstract

The purpose of this study is to understand 4 student-teachers’ disciplinary beliefs
in different stages, which are pre-, during and post- practical training respectively.
The study adopts qualitative research methods. Semi-structured interview is
conducted, and the interview data is transcribed in verbatim text. Each student-teacher
is interviewed three times, which totals to 12 interviews, and six classroom
observations are hold. At the same time, the researcher collects their monthly
reports, reflection papers, and other documented notes. The study period is from
August, 2008 to January, 2009, lasting for about six months.

In pre-practical training stage, the four student-teachers have not yet contacted
classroom students. What influence their disciplinary beliefs mainly are from their
family backgrounds, their own learning experiences, teacher education program and
educational policy. At the mid-practical training stage, the main influences due to the
internship and mentor teachers. At the end of practical training, student- teachers’
disciplinary beliefs have been more affected by mentor teachers, policy perspectives
and practical experiences than their own family backgrounds and learning experiences.
Student-teachers also realize the gap between theory and practice, and make
adjustments of their beliefs with the existing acts.

Accordingly to the data, six main conclusions are found:

1. Student-teachers lack of practical classroom management skills during teacher
education program.
2. Student-teachers’ learning about corporal punishment from mentor teachers is

limited.



3. Student-teachers did not learn practices of positive discipline from the mentor
teachers.

4.  Student-teachers have no autonomy to discipline students.

5. After the practical training, student-teachers still have confused concepts about
zero-corporal punishment.

6. Student-teachers’ adjustments for the gap between theory and practice is passive.

Suggestions are proposed according to the above findings.
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